Within the framework of Cognitive motivation theory, selected personal and environmental motivational variables for faculty in eight liberal arts and science departments from community colleges, liberal arts colleges, comprehensive colleges and universities, and research universities were regressed against faculty allocation of work effort given to research, scholarship, and service. The data came from a 1988 national survey of faculty. Gender, (sociodemographic) Knowledge production once was almost exclusively conducted in research and doctoral-granting universities. Today, however, faculty in almost every institutional type perceive pressure to obtain external funding, conduct research, and publish their findings. Even in liberal arts colleges, with their strong teaching mission, junior faculty find that good teaching evaluations are no longer sufficient to obtain tenure.
The increasing emphasis on the faculty research role may be the result of administrators' desires for enhanced institutional reputation and economic stability or an increased interest on the part of the faculty to conduct research as a consequence of their graduate school training. Regardless of the reason, faculty at all institutional types indicate that they prefer to give more of their work effort to research than they currently are. They would secure the needed extra time by reducing the effort they now give to service. They prefer the effort they give to teaching to stay about as it is (Carnegie Foundation, 1989) .
As a result of these current preferences, empirical studies that have as their focus the research, scholarship, and service roles are important. We need to know the relative effectiveness of different kinds of motivators vis-h-vis faculty behavior and their propensity to engage in these roles.
In an effort to fill this research void, this inquiry had the following objectives: (1) ascertaining the degree to which faculty are engaged in research, scholarship, and service activities; and (2) assessing the relative strength of different kinds of motivators, namely, those that are (a) a consequence of demographic characteristics (gender and age) and career achieved experience (graduate school rating, current rank), (b) self-valuations (competence, efficacy, commitment, interest, role preference) , and (c) perceptions of the environment (institutional and collegial support, colleague commitment to the roles, beliefs about what the institution prefers).
LITERATURE AND THEORETICAL FRAMEWORK
Before addressing the literature and theoretical components of this study, important definitions are clarified. Distinctions are made between the concepts of research and scholarship. Research is defined as an activity that results in a product--an article, for example. Scholarship, on the other hand, is defined on the survey from which the data for this study come as professional growth--time spent enhancing knowledge or skill in ways that may not necessarily result in a concrete product--library work, reading, exploratory inquiries, computer u s e .
An extensive literature exists on the correlates of faculty research. Finkelstein (1984) presents a systematic review of a large set of studies, although his book is becoming dated in light of the increasing research output on faculty. Creswetl (1985) provides a good, partial update.
As of late, correlational studies have come to the fore. There is, however, a principal weakness in many of them, namely, the limited type of predictor variables that are employed. Astin (1984) is one who has noted this shortcoming. She states that "Researchers have usually looked at the following factors as potential predictors or independent variables: (1) gender, (2) marital status, (3) age, (4) field of specialization, (5) educational experience and characteristic of the graduate institution, (6) charactristics of the employer institution" (p. 263).
While correlations have been found between faculty behaviors (most often research) and these respective predictors, seldom are there strong relationships.
